One hundred eighty-three college students served as subjects in an investigation of relations among academic dishonesty, Type A behavior.rand classroom orientation. A positive association was found among learning orientation, Type A behavior, and lower levels of academic dishonesty, Grade orientation, Type B behavior, and higher levels of academic dishonesty were also positively associated. The implications of these findings are discussed, Academic dishonesty has become a major problem in higher education, Research conducted over the past 50 years has shown an increase in the rate of cheating; Drake (1941) reported a 23% rate of cheating, whereas Hetherington and Feldman (1964) reported a rate of 82%' Davis, Grover, Becker, and McGregor (1992) found that self-reported cheating rates in larger, state and private institutions ranged from 40 % to 60 %.
(1981) has suggested that a student's academic behavior is influenced by two orientations to the classroom situation, learning orientation and grade orientation , Learning orientation describes theattitude held by students who perceive college as an opportunity for learning and personal growth . Grade orientation refers to the attitude held by students who are preoccupied with making a good course grade. Students who are grade oriented tend to be more competitive than learning-oriented students . This relation suggests that grade orientation will be positively related to Type A behavior. Conversely, learning orientation and Type A behavior should be negatively related .
METHOD

Subjects
One hundred eighty-three Belmont University students were surveyed . The subjects were selected from various courses of study , in bothupperand lower-level courses . Courses typically having large enrollments (e.g., more than 30 students) were identified , and permission for data collection was obtained from instructors. Of those who reported gender, 61 were men and 107 were women . The mean age was 23 years , and the range was 18-51. Of those who reported classification , 14% were freshmen , 31 % sophomores, 31 % j uniors, and 24% seniors. The courseload status indicated that 89% of the subjects were full-time students and II % were part-time students .
Materials
The LOGO U (Eison, 1981) , a 32-ilem Likert-type scale, was used to measure grade orientation and learning orientation . Total mean scores of grade orientation ranged from 47 .3110 52.73 (Eison & Pollio, 1989) . Total mean scores of learning orientation range from 41. 76 to 47 .08 (Eison & Pollio, 1989) .
The Modified Jenkins Activity Survey (JAS; Jenkins, Zyanski, & Rosenman , 1971 ), a 21-item multiple-choice questionnaire, was used to measure Type AlB behavior. Scores of 0-7 are associated with Type B behavior, and scores of 9 and higher are associated with Type A behavior. A score of 8 has been established as the normative mean (McGregor, Eveleigh, Syler, & Davis , 1991) .
Academic dishonesty was measured by a 7-item questionnaire (Davis, Simon, Handler, & Miller, 1992) . This questionnaire requested information about frequency of cheating in high school (Question I), fre-quency of cheating in college (Question 2), fear of being caught cheating (Question 3), improvement of scores via cheating (Question 4), the influence of strict penalties (Question 5), effective penalties (Question 6), and reasons for cheating (Question 7).
Procedure
The subjects were given an informed-consent form , a demographic sheet, and a self-administered booklet composed of the three questionnaire s. All questionnaires were completed in the classroom during the regularly scheduled class time. To ensure anonymity , the informedconsent forms were completed and returned prior to completion of the demographic sheet and the questionnaire booklet.
The sequence of presenting LOGO U and JAS was counterbalanced to preclude order effects. Because it was potentially the most threatening instrument, the academic-dishonesty survey always appeared as the final instrument in the questionnaire booklet. The counterbalanced version s of the questionnaires were arranged alternately , prior to distribution in the classroom. Each subject was given a written debriefing when the questionnaires were completed. The debriefing statement explained the nature of each questionnaire and the hypotheses of the study . .005] . Of the 183 subjects, 16% reported that they had cheated on a test in college and 84 % reported that they had not cheated while in college.
RESULTS
Correlations among the
DISCUSSION
The overall reponed rate of cheating in the present study was 16%. This rate is in accord with the results of the Davis, Grover, Becker, and McGregor (1992) study , which found that the lowest rate of reponed cheating (9%) occurred in a small , private, liberal arts college. In agreement with their data, our percentage is substantially below the 40%-60% range reponed for larger institutions.
Initially, we reasoned that the relations among Type A behavior, grade orientation, and academic dishonesty would be positive. However, the __ present results indicated that Type A behavior , learning orientation, and lower rates of academic dishonesty were positively related . Conversely, it was found that Type B behav ior, grade orientation, and higher rates of academic dishonesty were positively related .
The positive association between Type A behavior and learning orientation is the converse of our original prediction; it was anticipated that the competitive component of the Type A behavior pattern would be assoc iated with competition for high grades. The present results suggest that the competitive characteristic of the Type A individual may be manifested as an intrinsic motivation for learning, rather than as an extrinsic motivation for grades. This finding agrees with prior research linking learning orientation and intrinsic motivation (Milton, Pollio, & Eison , 1986) . The positive relation between grade orientation and higher rates of academic dishonesty agrees with our original hypothesis. This association may be due to the importance that grade-oriented students place on grades, thus increasing the likelihood of cheating.
Finally, thepresent results highlight theneed for research on academicdishonesty policies within institutions of higher learning. This need was echoed by Weaver, Davis , Look, Buzzanga, and Neal (1991) . These investigators proposed that a model academic-dishonesty policy should include the following themes: academic integrity, responsibility , dishonest acts , honor code , procedures for handling cheating, punishment, and appeal . The difference between the cheating behavior of learningoriented and grade-oriented students that is revealed by the present study suggests that different types of sanctions may be necessary for these two groups of students.
